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Monique Eckmann and Doyle Stevick

General Introduction

1.  The Purpose of the International Holocaust Remembrance 
 Alliance’s Education Research Project

In the ��een years since the founding of the International Holocaust 
Remembrance Alliance (IHRA), the �eld of teaching and learning about 
the Holocaust (TLH) has progressively expanded and been professional-
ized, institutionalized and globalized. Professionalization has a double 
meaning: �rst, educators, who during the starting phase are o�en volun-
teers, become professionals; second, the settings of teaching and learning 
become progressively professionalized and the subject is incorporated into 
formal school programs through inclusion in the curricula and increas-
ingly also in teacher-training institutions or universities’ faculties of 
educa tion. In many countries, initiatives begun by NGOs have been com-
pleted through state involvement, and the Holocaust has been progres-
sively included in o�cial curricula. 

�is means that many countries have experienced a shi� from bottom-  
up civil society e�orts to state commitment, which can involve mainstream-
ing or top-down action. �is change has created a paradigm shi� for educa-
tors in most IHRA countries, because they are no longer educating against 
the mainstream and challenging the o�cial narrative, but are rather pre-
senting a mainstream, o�cial discourse. �ese trends have been accompa-
nied by a rapid expansion of educational research on TLH and empirical 
research in the didactics of history and the social and educational sciences. 
Also, these developments have provided a su�cient foundation for scholars 
to conduct systematic reviews of research, including the excellent one by 
Simone Schweber (2011). But, as Schweber herself acknowledges, her review 
is “limited to publications in English, which regrettably excludes the works 
in other languages and gives it an Anglo-centric bias” (2011, p. 462). 

Despite these promising developments, few links existed between the 
�eld of educational research and the IHRA Working Groups and Commit-
tees that developed educational proposals: the IHRA did not know enough 
about educational research, and research milieus do not know enough 
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18 MONIQUE ECKMANN AND DOYLE STEVICK

about the IHRA. To address this de�cit and develop a picture of this emerg-
ing �eld, in 2013 the IHRA decided to carry out a systematic review of the 
existing empirical research on TLH across Member Countries, whenever 
possible, as part of a Multi-Year Work Plan (MYWP). Hence, this MYWP’s 
Education Research project aims to provide an overview of the state of 
research and of the knowledge produced by empirical research studies con-
cerning TLH. �e goal is to reveal what has been established by empirical 
research about the current state of education concerning the Holocaust, 
taking us beyond anecdotal experiences, moral arguments and normative 
and prescriptive texts in order to identify the key challenges and opportu-
nities facing the �eld. �is e�ort provides the IHRA with not only greater 
insight into existing practices than has previously existed, but also impor-
tant insights into e�ective research methodologies and useful conceptual 
categories for future research. 

A Multilingual Expert Team (MET) collected empirical research on 
TLH in ��een languages and conducted a scholarly, critical review of a 
selection of these studies. �e multilingual nature of the project is cru-
cial because it enables both cross-cultural discussions and the transfer of 
knowledge between various regions and countries.

�e main goals of this study are:
–  to create a collection of research studies that is as complete as possible, 

and to make the information about these studies available to research-
ers and educators and the wider public; 

–  to provide a cross-language and international mapping of research on 
TLH, i.e. to overcome the above-mentioned Anglo-centric bias and 
reach out across a wide range of countries to examine an additional 
fourteen languages;

–  to provide an overview of the state of research and of the knowledge 
produced concerning TLH; and

–  to foster dialogue between researchers, educators and educational 
policymakers.

�is study is an innovative e�ort: a search and review of scholarship like 
this across ��een languages and spanning the globe has, to the best of our 
knowledge, never been attempted before, and it is precisely the task of an 
organization such as the IHRA to undertake such a project, which is at the 
core of what the IHRA hopes to foster: transnational, trans-lingual and 
multicultural cooperation. 
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19GENERAL INTRODUCTION

2.  The Diversity of Empirical Research on Teaching and 
 Learning about the Holocaust

Because this project aims to produce a critical academic synthesis of what has 
been investigated through publicly available empirical research on TLH, it is 
actually a secondary analysis or meta-analysis of existing studies, not a new 
research study in itself. It was decided to take into consideration all empirical 
studies we could locate, with a focus on recent work (particularly since the 
founding of the IHRA). It was also decided not to include prescriptive or nor-
mative writings, even though they are highly important. In other words, we 
examine studies of what is happening, rather than moral arguments about 
what should be happening. We found it quite fruitful to leave for once the 
�eld of prescriptive writings and look at descriptive studies, analytical work 
and systematic observations across narrow and broad scales.

“Empirical research” refers to studies that collect and analyze original 
data. We relied on the following conception of empirical studies: they are 
based on an explicit theoretical and methodological background, and they 
include a systematic and transparent approach to collecting and analyzing 
original data. When we speak of empirical research, we mean qualitative 
and quantitative studies, large- and small-scale studies and studies based 
on data from interviews, observations, questionnaires, documents and so 
on. We have focused on deliberate educational e�orts, and not on broader 
cultural phenomena that shape perceptions of the Holocaust. �e selected 
studies therefore address students’ and teachers’ knowledge and attitudes 
about the Holocaust, their interactions in the classroom and in special 
encounters and study trips to museums and memorial sites. 

Research studies are distinct from evaluations, and they serve a di�er-
ent purpose. A typical evaluation tries to assess whether a speci�c interven-
tion is successful in achieving its own goals. Such evaluations di�er from 
research partly because they o�en do not engage with other research in the 
�eld, they are not made public and their �ndings do not produce trans-
ferable or general knowledge. �ey indicate whether a speci�c approach 
works in a given context. �ey have value, but they are necessarily beyond 
the scope of this e�ort.

�is study is focused directly on teaching and learning. While the 
content of documentaries, �lms, curricula and textbooks is important, 
the exclusion of these types of materials derived from three major con-
siderations. First, the processes of teaching and learning fall within the 
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speci�c domain of educational research. Second, particularly for English-
language publications, this decision has enabled us to focus on our core 
concern: deliberate e�orts to educate about the Holocaust. �ird, we felt 
largely liberated from the task of reviewing research on textbooks and cur-
ricula, thanks to the excellent global study just published through the joint 
e�ort of UNESCO and the Georg Eckert Institute (Carrier et al., 2015). 
�eir study will stand for many years to come, and rather than duplicate 
e�orts, we �nd our projects to be deeply complementary. 

Researchers dealing with TLH draw upon a wide range of theoreti-
cal and disciplinary backgrounds. �e predominant �eld, known as the 
didactics of history—or history education or social studies methods— 
addresses history teaching and historical thinking and learning. Educa-
tional research scholars address the processes of learning, and social psy-
chologists deal with issues of history and identity; they research situations 
in which learning about a hurtful past might be threatening for learners’ 
identities. Researchers conduct surveys in order to measure knowledge or 
attitudes, and they may engage in ethnographic participant observation 
when investigating �eld trips to museums or memorial sites. In sum, they 
draw upon social science and educational research methods, and not the 
kinds of historical research that generally guide Holocaust studies. 

Among the researchers dealing with TLH, there is a split between those 
who emerge from social science disciplines—particularly history—and 
those trained speci�cally in educational research. Much in�uential writ-
ing on Holocaust education has come from Holocaust historians, who have 
produced powerful critiques of the historical accuracy of textbooks and 
curricula. Expertise in educational research is not essential for such his-
torical critiques. Historians tend to focus on issues of content; analyses and 
critiques of textbooks and curricula are thus relatively common in the �eld, 
and they began appearing soon a�er TLH emerged as an area of empha-
sis in educational systems. Educational researchers study the processes of 
teaching and learning; they may conduct studies similar to those above, 
but they also enter the classroom, observe instruction and teacher-student 
exchanges and conduct interviews with students and teachers. �e �eld is 
certainly richer for this dialogue between historical experts and experts in 
teaching and learning. 

Despite the growing volume of research on TLH, there are relatively 
few scholars who focus primarily or exclusively on this subject. Instead, 
the �eld has many contributions from researchers whose primary focus is a 
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discipline or a related subject: they research TLH because it is a case study 
of some other phenomenon of interest, such as globalization, controversial 
issues in the classroom, history didactics or museum studies. �ese contri-
butions bene�t the �eld of TLH, but we seek to create dialogue across both 
di�erent languages and di�erent disciplines. 

�e signi�cant expansion of TLH research, and the growing number 
of young scholars who are contributing to the �eld, suggests that research 
in this �eld is no longer “in its infancy” (Schweber, 2011, p. 475). It still dis-
plays characteristics of �elds that are early in their development. �ere are 
large gaps in documenting what is known. �ere is still a heavy emphasis 
on normative or advocacy literature. In some contexts, there are not yet 
many TLH practices to document. Much documentation is personal and 
re�ective, based on experience, or simply descriptive. It contains a prepon-
derance of qualitative research in order to document what is occurring on 
the ground. �e �eld has been carried a long way by the enduring com-
mitment of a small number of dedicated scholars. It is diverse rather than 
standardized. 

�e rich variety of approaches has produced many useful insights, 
concepts and typologies, but the �eld remains largely under theorized, 
and many of the assumptions underlying studies remain implicit rather 
than stated explicitly and tested against data. More expensive and complex 
quantitative studies that can make statistically representative claims for 
large populations remain relatively rare. �e �eld remains in quite di�erent 
states of development in di�erent linguistic communities of scholars, and 
it lacks mature exchanges between those language communities. Despite 
these challenges, the trends are moving forward. �e number of studies 
and scholars is increasing ever more quickly, suggesting that our knowl-
edge and research will continue to grow rapidly. 

3.  Project Methodology, Steps and Products

Overview of the Main Steps 

�e �rst step consisted in identifying and collecting publications to evalu-
ate whether they met our criteria for empirical research about deliberate 
educational e�orts concerning the Holocaust, particularly since 2000, and 
to develop bibliographies that included the research publication’s abstract 
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(or, if unavailable, a summary composed by members of the research team). 
�ese bibliographies with abstracts provided the basis for composing the 
language chapters; with the bibliographies completed and the language 
chapters dra�ed, the research team was able to begin analyzing critical 
themes across languages.

�e �rst phase of selecting and reviewing research revealed dramatic 
di�erences across language contexts and made it clear that there were 
many possible approaches to organizing the empirical literature. One pos-
sibility was to distribute the literature into �ve broad “M” categories: Meth-
ods (how teaching is conducted), Materials (including textbooks, �lms and 
documentaries, etc.), Measures (quantitative studies of inputs and out-
comes), Meaning and Morals (interpretive studies of how meaning is con-
structed and how our moral views take shape) and Memorials and Muse-
ums (sites of deliberate learning outside of schools). For several reasons 
discussed above, as well as the desire to go into greater depth on fewer top-
ics, the decision was made to focus primarily on teaching and learning, the 
project’s core concern. �e second phase was thus focused on four topics: 
Learning and Students; Teaching and Educators; Intergroup Encounters; 
and Visits to Memorial Sites and Museums Sites.

�e bibliographies with abstracts provided the foundation for a groun-
ded theory approach to the empirical research available in each lang uage, 
language family or language region. On the basis of these lists, the team 
produced a series of language chapters, which are discussed in more detail 
below. 

�e project has three major products:
1. �e individual language bibliographies with abstracts1

2. �e language reports (chapters of the �rst section)
3. �e thematic reports (chapters of the second section)

�e process that guided the project is described in more detail below.

Locating and Abstracting Empirical Research in Each Language

�e research team devised nine strategies to locate empirical research 
related to Holocaust education. �ese strategies had quite di�erent levels of 
success in each language context. In Anglophone contexts, a great deal of 
research is available online through electronic databases, in peer-reviewed 

1 See IHRA website www.holocaustremembrance.com
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journals and through databases of theses and dissertations. Tools such as 
Academia.edu and Google Scholar could be useful as well, because they are 
building some common frames of reference, keywords (for example, Holo-
caust education) and indexing that facilitate searches. 

In Europe, books and chapters in books continue to play a major role in 
academic culture, and they are o�en not abstracted, making it quite time-
intensive to �nd, assess and summarize them. Personal contacts with indi-
vidual scholars and research networks were quite helpful for many con-
texts, and researchers’ physical presence made a signi�cant di�erence, 
particularly in Ukraine and its environs. 

Another challenge was that of terminology. It was not su�cient to sim-
ply apply the same search terms in multiple contexts. “Holocaust” is com-
mon in some contexts, while “Shoah” is preferred in others, for example. In 
addition, because TLH is o�en a speci�c case study within other research 
topics, such as historical learning in general or the role of memory in edu-
cation, search terms focused on the Holocaust sometimes missed relevant 
studies. Further, titles are not necessarily transparent about whether publi-
cations are empirical or normative. �ese search strategies were conducted 
by one person or a team of two persons working in each speci�c language 
or group of languages. Of course, English is a special case, as it is the most 
commonly shared language among researchers. Although many studies 
are published in English, we found a large number of studies in languages 
such as German, French, Norwegian and Spanish. 

In addition to focusing upon empirical research, we adopted as a gener al 
cut-o� point the year of the founding of the IHRA. Because most TLH does 
not begin before the ��h grade, a school generation of children—students 
between the ��h and twel�h grades—cycles through the subject every 
eight years. Putting aside the typical delay between the gathering of data 
and the publication of results, the period between 1999 and 2014 thus cov-
ers two full school generations of students. We made selective exceptions 
for notable or in�uent ial studies, but generally stayed with studies from 
this millennium.

�rough this process, the team identi�ed roughly 640 research pub-
lications corresponding to roughly 370 separate research studies from the 
following language regions (arranged according to the numbers of separate 
studies). Two special cases are the English list, as the lingua franca for TLH, 
and the Hebrew list, which relates to the country with the most direct per-
sonal connections to the Holocaust.

GENERAL INTRODUCTION
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Overview: (Approximate) Numbers of Publications and Studies

Language/region
Research publica-
tions (articles, 
books)

Number of 
separate 
research studies

German language 102 84

Polish language 47 40

French language 53 34

Nordic languages 36 28

Romance languages 75 19

East-Slavic languages (Russian, 
Belorussian, Ukrainian) 62 15

English language
200

(ca 1/3 on Anglo-
phone contexts)

100
(ca 35) 

Hebrew 
(without English publications) 59 50

Other 5 5

Total 639 375

�e number of publications is larger than the number of studies, because 
some studies are addressed in multiple publications, and sometimes in 
multiple languages. Within these eight groupings, a variable number of 
studies was found. �ere were not as many studies in English as one might 
expect. In general, the numbers would increase considerably if studies of 
textbooks and curricula were included. In some contexts, the numbers of 
studies are attributable to a relatively small number of very active scholars 
in the �eld. Nevertheless, we see an emerging common discourse within 
each of these regions.

 �e �rst product of this project is the set of eight bibliographies, with 
abstracts of summaries in English that provide a small window into studies 
in all ��een languages reviewed. �ese bibliographies can be consulted on 
the IHRA website (www.holocaustremembrance.com).

MONIQUE ECKMANN AND DOYLE STEVICK
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The Language Chapters

Despite the fact that the Holocaust has a shared impact and legacy in 
Europe, it seemed evident that di�erent cultures interpret that history dif-
ferently, using di�erent terms and di�erent discourses, and that these dif-
ferences extend to researchers in TLH. Our �rst examination and insights 
in the �eld suggested to us that the questions, concepts and methods dif-
fer even between German, French and English, and seemed certain to dif-
fer in other languages as well. Further, it seemed that most discussions of 
TLH take place within these language communities or regions, rather than 
between them. �is possibility led to the decision to write chapters not on 
separate countries, but on speci�c languages, which are o�en shared across 
the national boundaries of countries with quite distinct experiences of the 
Second World War and the Holocaust.

Individually or in pairs, the research team members examined the lists 
produced and wrote language chapters in order to contextualize and to map 
the identi�ed research. In some cases, the research mostly aligned with a 
single country, as with Polish, but even in such cases the language chap-
ters are not country reports, nor are they comprehensive representations of 
a single country. Rather, we have o�en had to provide territorial context, 
because most research in a given language references a small number of 
speci�c places. German, for example, addressed activity in Germany, Aus-
tria and parts of Switzerland, while French is relevant not just in France, 
Switzerland and Belgium, but also in Quebec, Canada. �us, for example, 
the French-language chapter does not represent a geographical region, but 
a space of exchange among researchers. Spanish and Portuguese, in turn, 
are closer to a language family that can be read and shared in both the 
Iberian Peninsula and Latin America. �is broad linguistic range allows 
an exchange of ideas within a shared language community and yet across 
broad territories and historical and cultural di�erences. It is this kind of 
exchange that we hope to extend with these language chapters. 

Indeed, the language chapters reveal great di�erences across the con-
texts in which research is embedded. Of course, their experiences of the 
Second World War, the National Socialist regime and the Holocaust dif-
fer deeply between countries. But their post-genocide history di�ers as 
well, particularly regarding the history of memorialization and the cul-
ture of memory, the way countries and regions deal with the di�cult past 
and how they take responsibility. �ese dimensions in�uence the way the 

GENERAL INTRODUCTION

ihra_3__innen_druck.indd   25 23.01.2017   12:02:33



26

Holocaust is transmitted and the ways that researchers address the activi-
ties of teaching, learning and transmitting, whether in schools, memorials 
or museums. 

�e extent of empirical research in each academic culture also varies 
widely and is o�en a product of recent history. Countries that were part of 
the Soviet Union, where historical inquiry was suppressed, foreign research 
and media were kept out, survivors were unfree to publish memoirs and 
Jewish Holocaust victims were labeled simply as Soviet victims, were not in 
the same position to address the Holocaust as countries that had been fully 
democratic since the war. Other countries experienced authoritarian gov-
ernments a�er the war. And many countries had a self-image as victims, or 
perhaps as rescuers or saviors. 

For scholars who publish in multiple languages, which is a great chal-
lenge and an important contribution, we tried to address their work in the 
language in which the initial research was published and in the context 
they are studying. Such scholars o�en introduce articles relating speci�c 
aspects of the same research studies into another language’s research com-
munity (o�en into English, sometimes German or French and more rarely 
other languages). We considered that working from the primary languages 
of such studies would bring us closer to their original conceptualization 
and data.

�e varied extent of research in each context had important implica-
tions. For an extensive literature as in English, the research team had more 
freedom to focus on its speci�c target: empirical research on TLH. In other 
language communities, such as Spanish, there is less focus on students and 
teachers, and more on educational materials such as textbooks, �lms and 
graphic novels, as well as conceptual lenses, particularly around issues of 
memory. 

In countries where there has not yet been much TLH, the �rst descrip-
tive accounts of what is happening o�en come from teachers who docu-
ment their own practices. We thus identi�ed what seem to be three phases 
accompanying the emergence of TLH in di�erent language communities. 
�e �rst consists of normative literature arguing that the Holocaust should 
be taught, why and o�en how, as well as personal accounts of one’s own 
practice, o�en anecdotal, less frequently systematic. From there, we begin 
to see empirical studies that focus on printed materials like curricula and 
textbooks (which are easy to acquire and “sit still” for convenient analysis). 
�en we begin to see studies of classroom practices. 

MONIQUE ECKMANN AND DOYLE STEVICK
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 �e second product is a set of eight language chapters, contextualized in 
their regional and national backgrounds.

Thematic Analysis and Chapters

�e team then undertook a transversal thematic analysis in order to work 
out the main trends in research, the methods employed and the conclusions 
of the studies. �ese studies are of course not always comparable, given the 
variety of methodological approaches and contexts. �e research reviews 
do not produce generalizations about universally valid best practices or 
great surprises that contradict commonly held perceptions in the �eld. 
Rather, their insights come in the form of nuances, patterns of thought, 
implicit assumptions, descriptions of what is occurring that �ll gaps in the 
research and windows into how diverse societies struggle with di�cult his-
tories. �ey provide the basis for constructing high-quality research, and 
their primary contribution may lie more in providing us with questions 
than answers: a vast set of insightful questions and hypotheses is timeless, 
while the answers o�en change. In order to develop the lists from which 
articles would be selected for review, each individual who had developed 
a language corpus listed and selected the pieces that were particularly rel-
evant, insightful or important in regard to the chosen themes. �ese sug-
gestions were compiled into a thematic list. �ose who were conducting the 
thematic analyses reviewed these new lists, but also read through all of the 
language lists to see if there were other studies that struck them as impor-
tant. �is means that each thematic chapter includes a mix of research 
studies that the authors could read on their own—which made deep, direct 
analysis possible—and studies for which they depended on other team 
members. �is circumstance certainly impacted the �nal form of the stud-
ies, though we did our best to ameliorate this inevitable limitation through 
written discussions, guided inquiries and Skype discussions.

 �e third output is a set of thematic analyses shaped in four thematic 
�elds:

–  Teaching the Holocaust 
–  Students Learning about the Holocaust
–  Visits and Study Trips to Holocaust Memorials and Museums 
–  Intergroup Encounters in the Context of TLH
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4.  What Can Empirical Research on Teaching and Learning   
 about the Holocaust Tell Us?

Scholarship on TLH is concerned with both solving practical prob-
lems and answering academic questions. �e former involves issues of 
practice—“Which teaching methods are e�ective in speci�c countries 
or classrooms?”—and the latter questions that require an explanation—
for example, “How do we explain the spread of TLH around the world?” 
and “How do we understand the reasons that TLH remains controver-
sial in many places?” �e interdisciplinary TLH research into classroom, 
museum and educational studies is thus conducted within two dominant 
research paradigms or ways of seeing and thinking about TLH. �e �rst 
(positivist) paradigm is concerned with establishing causes; it addresses 
e�ectiveness, what works and what outcomes or e�ects certain methods or 
materials have. �is approach aims to develop generalizable truth claims 
and is common in program evaluations and research intended to resolve 
practical issues; it o�en relies on quantitative data, but not exclusively. �e 
number of large-scale quantitative studies remains small, and so therefore 
does our ability to make broad conclusions, which is one important reason 
that our ability to make con�dent claims or assertions about TLH in gen-
eral remains quite limited.

�e other paradigm—which we will call an interpretive paradigm— 
focuses on the goal of understanding; it explores how meaning is negotiated 
and constructed between diverse actors in speci�c cultural contexts. Quali t  - 
a  tive and anthropological or ethnographic approaches are more common 
in this paradigm. At this stage in the development of TLH research, most 
studies fall within this interpretive paradigm. While there are still many 
undocumented areas in TLH research, the language chapters show that we 
have an increasingly good sense of what the major issues and speci�c chal-
lenges are across many contexts. Because TLH is neither a topic out of his-
tory nor a question out of society, it must be understood in its historical, 
geographical and cultural contexts. �e powerful role of context in TLH 
is the other primary reason that it is di�cult, if not impossible, to provide 
universal answers to practical questions about TLH. 

�ese two paradigms are distinct but o�en complementary. Qualit-
ative research can document trends in speci�c contexts and contribute to 
the development of typologies that can later be investigated statistically. 
And these approaches can be applied to the same issues: a positivist frame-
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work might be used to investigate the impact of gender, in terms of cause 
and e�ect, while an interpretive framework could be used to investigate 
how the social construction of gender in�uences the interpretation of the 
Holocaust, a way of thinking centered on the construction of meaning.

�e few large-scale quantitative studies, particularly from England 
and Sweden, enable us to make generalizations at the national level but do 
not tell us about other countries. Still, they allow us to ask informed ques-
tions and develop hypotheses about what may be happening in similar con-
texts. �is ability to learn from diverse cases and transfer insights from one 
context to another makes it valuable to consider examples beyond our own 
immediate concerns and justi�es the broad approach to this project. �e 
broad range of practices occurring around the world functions as a global 
laboratory for TLH.

�e question of how to make reasonable inferences about the transfer-
ability of insights from one context to another is more complicated. Swe-
den, for example, may share dynamics with other Scandinavian countries 
for cultural reasons, or with other ostensibly neutral countries like Spain or 
Switzerland for political or structural reasons. �is question of transferabil-
ity is therefore the key epistemological question we face when considering 
qualitative studies. It involves not only the researchers’ claims, but also the 
local knowledge and informed judgment of research consumers from other 
contexts. �is question of what can be learned from other societies becomes 
even more complex for countries that have a unique relationship to the Holo-
caust, like Israel, Germany or Poland. What might other countries learn from 
these cases? Some outlier, unique or exemplary cases may still shed light on 
other cases, however. For example, Israel is an outlier in part because its 
students receive about 140 hours of instruction about the Holocaust. While 
teachers in many countries experience tensions between approaches that 
emphasize individual experience and traditional instruction about histori-
cal forces, and between experiential and cognitive learning, the time avail-
able to teachers in Israel o�en enables them to use all these approaches and 
thus to �nd them complementary and mutually supporting. 

A consistent �nding in our review is that teachers and students per-
ceive and experience TLH to be qualitatively di�erent from other subjects 
and take the subject quite seriously. TLH, for example, includes historical 
knowledge, thinking and understanding, but also emotions and disposi-
tions, which are largely under-researched. For these reasons, the range of 
studies concerning TLH is particularly broad.
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�e many gaps that exist in the research mean that we cannot de�ni-
tively say what constitutes TLH in all IHRA Member and Observer Coun-
tries. Even attempting to de�ne TLH at the country level can be misleading 
because of the deep variation in how it is addressed by di�erent teachers in 
di�erent classrooms, even within the same school. It is generally clear that 
what constitutes TLH in teachers’ practice is highly diverse and variable, 
with both teachers and students reporting a lack of clarity about its pur-
poses; students and teachers alike generally express high levels of interest 
and engagement, as well as high expectations, yet o�en experience signi�-
cant discomfort and tension around the subject. Taken together, there is 
much more consensus about the importance of addressing the Holocaust 
than about “why, what and how to teach” it (see the IHRA’s educational 
guidelines),2 and about how to know if those goals have been achieved. 

Research related to education about the Holocaust has been strongest 
with respect to the content of curricula and textbooks. �e recent work of 
Bromley and Russell (2010) and Carrier et al. (2015) have made great con-
tributions to providing baseline knowledge about emerging trends around 
the world and the contemporary status and representation of the Holocaust 
in the world’s textbooks and curricula. We know much less about the typ-
ical use of textbooks in classrooms, or about the �delity of implementation 
of TLH curricula in contexts where it may be unpopular or controversial. 
Furthermore, for some European countries, there may be just one or two 
articles about some speci�c aspect of TLH in English. �is dearth of gen-
eral knowledge makes it much more di�cult both for domestic actors to 
assess the adequacy of TLH and make a research-based case for reform, 
and for international organizations to support the needs of partners in spe-
ci�c contexts. In sum, straightforward descriptive data on TLH are lacking 
in many contexts, and in each case would mark a signi�cant contribution.

Research into TLH is largely under-theorized. Most research begins 
with an underlying theory about the state of some phenomenon of inter-
est, or how some dynamic works, though these theories are o�en not made 
explicit. One reason for this de�ciency is that it is more di�cult to con-
duct research that matches the sophistication of the models or theories in 
use. �e question of knowledge is a good example. It is relatively straight-
forward to ascertain whether individuals retain an individual fact; it is 

2 https://www.holocaustremembrance.com/educate/teaching-guidelines (accessed 
15 August 2016).
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more di�cult to analyze the understanding and interpretation of that fact. 
Studies such as those by Cohen (2013) and Foster et al. (2016) are examples 
of well-theorized studies in which conceptions of learning are sophisti-
cated, clearly operationalized and closely linked to the data. 

�is project took a grounded theory approach to the literature. 
Grounded theory approaches seek to consider literature or data without 
preconceptions, allowing trends, concepts, typologies or theory to emerge. 
Hypothesis-driven—or theory-driven—approaches, in contrast, apply a 
theory or hypotheses to the data in order to test them, and theory functions 
as a lens through which to look at data. Both approaches to developing and 
testing theory make important contributions to our understanding. 

Impact studies o�en approach TLH as if it were an inoculation, trying 
to assess its impact a�er a single exposure over a long period of time. We 
may be disappointed if we cannot measure the long-term impact of such a 
unit, but it is not clear that we should be. Alternative theories might con-
sider such a unit a phase in a student’s broader development, one in which 
they will encounter the Holocaust again, rather than a “one and done” phe-
nomenon. Students may learn more in the future, may handle media rep-
resentations more critically and may seek out further learning themselves. 
A more robust theory of lifelong exposure to the Holocaust could alleviate 
anxieties in the �eld by considering the shi� in students’ trajectories and 
openness to further learning a�er exposure to the subject. A shi� from 
knowledge retention—do they know everything they should?—to a focus 
on critical engagement may be constructive as well.

Looking Ahead

�e bibliographies, language chapters and thematic chapters teach us a 
great deal about TLH, but more importantly they point to productive direc-
tions for future research. Like any good research, this process has raised 
more questions than it has answered, and it has revealed not just what we 
have learned, but the gaps in our knowledge as well. �e breadth and diver-
sity of existing research is both inspiring and incomplete. 

�e existing research declines to give us easy answers, and instead chal-
lenges us to explore more deeply, with new tools, better questions and new 
contexts. It does not provide simple recipes to follow, but rather sensitizes 
us to meanings, distinctions, patterns and trends that advance research 
and practice. 
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Faculties of education, cultural studies and teacher-training institutions 
are increasingly involved in research on education about the Holocaust, and 
the Working Groups of the IHRA want to intensify dialogue with them. �is 
study provides an opportunity not only to gain essential knowledge regard-
ing a research-informed approach in our work, but also to bring together 
distinct circles, and for the IHRA to create stronger links with educational 
science departments and universities as well as with educational policy-
makers. When confronted with all the things we still do not know about 
TLH, it may be tempting to describe the glass as half empty, but that would 
be misleading. �e glass, as it were, is not only half full, it is being �lled, and 
more and more quickly. �e quality and sophistication of thought in this 
�eld is excellent. Engaging with this research is a gratifying and intellect-
ually stimulating experience. And it is becoming even richer as we bring the 
diverse scholars working across cultures and languages into deeper dialogue 
with one another. 

In addition to cross-cultural and international contributions, TLH has 
many interdisciplinary contributions. Scholars contributing to TLH come 
from a wide range of conceptual and disciplinary backgrounds; although the 
didactics of history has a prominent place in TLH, it is one discipline among 
many. �is diversity means that these contributors o�en use TLH as a case 
study to speak to colleagues in their speci�c disciplines rather than to schol-
ars in other disciplines who address the same subject. �e richness of di�er-
ent disciplinary contributions is thus accompanied by a structural challenge 
in that researchers who contribute to TLH are o�en not in dialogue with one 
another. �e authors of this project hope that this book will enhance this 
dialogue, and that the research gathered and discussed in these pages will be 
helpful for researchers and educators worldwide.
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